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Artstart5 is funded by Letchworth Garden City Heritage Foundation and developed by 

Insight Arts Foundation  

 

The author wishes to acknowledge the co-operation of school staff who gave 

generously of their time for this evaluation. 

 

Introduction - What is Artstart5? 

 

Artstart5 is a carefully designed and tightly circumscribed set of activities in five art 

forms - movement, rhythm, two-dimensional art (2D), three dimensional art (3D) and 

music - which teachers set for their primary classes for 15 minutes at the beginning 

of a teaching session. Artstart5 was originally conceived and developed over a four 

year period at The Ashbeach School in Cambridgeshire, drawing on external 

expertise from arts teaching consultants. Following the positive experience of using 

Artstart5 at Ashbeach, it was introduced to Letchworth primary schools which began 

to adopt it in 2006. Letchworth Garden City Heritage Foundation funds the project 

and Insight Arts Foundation funds the development of Artstart5 and co-ordinates 

meetings, staff development and support for Artstart5 across the town. By September 

2007 it had been adopted in Letchworth by twelve primary schools, including one 

special school, each of whom has an Artstart5 co-ordinator, who promotes Artstart5 

and liaises with Insight Arts Foundation. 

 

Introduction – This evaluation 

 

I was commissioned by Insight Arts Foundation to conduct this evaluation over the 

2007/8 academic year. The stated aims of the evaluation were two-fold: 

·  to evaluate  the impact of Artstart5 on pupils; 

·  to evaluate the impact on teachers of the Artstart5 programme 

The research methods were designed to derive multiple perspectives on Artstart5 

and involved: 
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·  visits to a representative sample of three schools1, observing Artstart5 

sessions and holding semi-structured interviews with the head teacher, 

classroom teachers and the Artstart5 coordinator; 

·  attendance at three Artstart5 meetings of school staff, heads and Artstart5 co-

ordinators to collect oral and written evidence from teachers about the impact 

of Artstart5;  

·  a document survey of questionnaires, pupil work, the Artstart5 booklet  of 

materials and  Insight Arts Foundation reports; 

·  a literature search on the theoretical underpinning of Artstart5. 

 

The principles underpinning Artstart5 

 

Although staff and pupils offered a wealth of testimony about the benefits of Artstart5, 

information about the principles that make Artstart5 activity distinctive and effective 

as an approach to learning and teaching, was limited to the folder of Artstart5 

guidance issued to teachers. Clearly, articulating the principles of Artstart5 would be 

useful in explaining it to parents, governors, the Local Authority, OFSTED and other 

stakeholders. In this section I attempt to describe, from my own observations, the 

distinctive qualities of an Artstart5 session.  

�  First, Artstart5 activities always fall into one of the five art-forms named 

above. 

�  Secondly – with the exception of teacher instructions and pupil utterance in 

response to music – Artstart5 is conducted strictly in silence. This seems to 

be designed to stimulate absorption and calm.  

�  Artstart5 activities are accessible to almost the full range of pupil ability. They 

are designed so they regulate but do not preclude scope for creativity. So 

pupils don’t need inspiration or open ended ideas to undertake Artstart5 

activities. There is, nevertheless, scope for interpretation. 

�  Most activities stimulate co-ordination, motor skills and concentration.  

�  Artstart5 activities are methodical, carefully circumscribed and organised to 

ensure a period of good order in the classroom.  

�  Artstart5 is designed to be therapeutic, with some activities appearing to 

derive from Yoga. It therefore provides pupils with space to both reflect and to 

clear their minds.  

 

                                                
1 Referred to subsequently in the text as ‘School A, B or C.’ 
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The reported impact of Artstart5 

 

A remarkable feature of the data collected is that all teachers interviewed were 

positive about Artstart5 and none could pinpoint any disadvantages of the approach. 

Whilst one might expect the teachers who took the time to attend meetings to be 

positive about Artstart5, it is unusual to find all the teachers encountered during three 

school visits similarly positive. This section, therefore, describes exclusively the 

positive impact of Artstart5 as perceived by the schools’ staff. 

 

Impact on behaviour and orderly classrooms 

The most frequent impact which teachers cited was Artstart5’s positive effect on 

behaviour and good order. In all three schools visited, teachers said that many pupils 

came to school burdened by difficult circumstances at home, and that Artstart5 

helped them to forget this and concentrate. For the two teachers and co-ordinator in 

School C the firm view was that it created orderly classrooms, often for whole days.    

 

There are certain children who find it very hard to settle in the morning. You 

know, all over the place, bouncing off the walls…and I wouldn’t be without 

Artstart5. Because I knew that at the beginning of the day I had 15 minutes of 

absolute peace, and they knew that when they got in they had to be quiet, and I 

really did feel that it affected them for the rest of the day and that if we didn’t do 

it they started bouncing off the walls and they would be like that for the rest of 

the day. It really is powerful in that way (Artstart5 Co-ordinator).  

 

Classrooms are more orderly... Children know that the first 15 minutes of the day is 

to be silent, calm and free of distractions, regardless of how hectic their morning 

traverse to school was (Headteacher). 

 

The children seem more focussed first thing, which is important, as the way they 

start the day can affect the way they behave throughout the rest of the day. I find 

that certain children, who always want to keep turning around looking for someone 

to cause a distraction with, are more inclined to sit still and listen. They seem 

content in their own space without that constant hunger for attention (Yr 3 teacher). 

 

The big difference I have noticed is how calm the children are (Yr 4 teacher). 
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Children also enjoy the calm: 

 

Artstart5 gets me calm and ready for work (Yr 4). 

Artstart is nice and quiet and helps you think (Yr 6).  

It makes me feel happy inside (Yr 1). 

It makes me feel calm. Sometimes I shut my eyes and think I’m at the beach’ (Yr 1).  

It helps us do lovely thinking (Nursery). 

 

The Head at school C reported that Artstart5 made an important contribution to 

improved behaviour, self esteem and attainment. It provided a better start to the day. 

Attendance had been an issue at the last OFSTED inspection, but Artstart5 had 

made a contribution to improved attendance, particularly punctuality over the last 

three years.  

 

Impact on other work 

Several teachers perceived Artstart5 as a logical introduction to other work. Pupils in 

one school made a cave from play dough as an Artstart5 3D activity. They followed 

this activity with a literacy session in which they wrote a story about being in a cave. 

Their teacher noticed how certain pupils appeared to use a wider and more 

expressive vocabulary in the story and attributed this to Artstart 5 preceding the story 

writing: 

 

And they do this in absolute silence so that while they are forming the cave 

they are thinking about what’s inside it so it really helps build up the ideas and 

build up the vocabulary.  It’s very powerful to use play dough to encourage 

creative writing.’ 

 

And for another teacher: 

 

3-D seems most enjoyable to children, particularly when we made a link to literacy. 

We made sculptures of a tree to represent a 'gusty' tree in a poem before they 

went on to do their own writing (Yr 6 teacher). 
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The Co-ordinator in School A claimed rhythm activities had their place too: 

 

It makes them concentrate. They are thinking, they are trying hard to keep to 

that rhythm… for them it’s really really hard and that I know will feed into the 

numeracy lesson which is coming straight after.’  

 

For a School, which provided data at an Artstart5 meeting, music was felt to extend 

vocabulary. Another school represented at this meeting reported: 

 

Listening activities have been very interesting as children have very rarely 

listened to classical music. The Carnival of the Animals gives the children a 

chance to listen to music and comment on the animal they think it is. Language 

is developed as they think about why they believe it is an elephant and not a 

tortoise.  

 

Impact on motor skills 

Teachers’ second most frequent observation, both in visits and at the meetings, was 

that Artstart5 made an observable contribution to the development of motor skills 

such as cutting, folding and letter formation: 

 

I found that Artstart5 especially helps children with developing their pencil control 

(Yr 4 teacher). 

 

The cutting activities are helping to improve fine motor skills which are benefiting all 

subjects (Yr 4 teacher). 

 

Pupils also reported on this: 

 

I like drawing circles with both hands…one hand is easy, the other hand is not! 

(2D) (Nursery) 

 

One school tracked motor skills development in Artstart5 activities to the Early Years 

Foundation Stage document and to the Hertfordshire Nursery Learning Record on 

fine motor skills. 
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Impact on Special Educational needs (SEN) 

Special School staff drew attention to the positive effect on individuals with special 

educational needs. A year four teacher tracked two SEN pupils in her class over two 

terms: 

 

Child A is very focused during the Artstart5 sessions. The sessions have a 

positive impact on the length of time he is able to concentrate and he is always 

more ready to learn in the lesson that follows the session. In addition he is now 

developing better motor skills. Child B has improved listening skills during 

these sessions. He sits quietly and concentrates well on the task. He draws a 

smiley face on some of his work, reflecting his sense of achievement. These 

sessions enable this child to participate more fully in subsequent lessons.  

 

Another special school teacher noticed a change in the concentration and behaviour 

of pupils in year one and two: 

 

 Firstly they are keen to do the activity and are able to concentrate for longer 

periods of time. 

 

A teacher commented on a pupil with Asperger’s Syndrome. 

 

He does do the 2D fine pencil control activities. At first he didn’t like it at all and 

would scribble on the paper and throw it on the floor. But as the year went on I 

saw him get better and better. He would sit there and draw and you could see 

the concentration. It slowly became more therapeutic for him.  

 

As an attempt to unearth any balancing negative data, I asked teachers interviewed 

in the three schools whether they would give up Artstart5 because of the limited time 

available to cover the prescribed curriculum. However, no teacher was prepared to 

do this. Both teachers in School C were sure that it was worth giving up 15 minutes 

of the crowded curriculum each day in order to practise Artstart5.  

 

Both the teachers and the children love Artstart5 and most of us would not be 

without it at the beginning of each day. 
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I think it does help greatly with concentration and creativity. You’re not giving 

up anything at all. It’s the best way to use the first 15 minutes of the day I think, 

because it sets the climate for the whole day. 

 

Teachers collected sets of pupil interview data all of which contained quotes in which 

pupils said how much they enjoyed Artstart5. This prompted teachers to say Artstart5 

was simply a joyful, enjoyable element of the school day. 

 

I have really enjoyed Artstart5 and so have the children. It is surprisingly quick 

and easy to prepare for, yet the results are quite impressive (Yr 4 teacher). 

 

I have really enjoyed doing Artstart5 and many children have told me they feel the 

same way too. Although I was lacking in ideas to start with, I feel my confidence 

has grown. I love Artstart5! (Yr 4 teacher) 

 

We're having a go at everything and finding the activities so much fun and varied. The 

children are doing short, focussed tasks which really make them think and get the 

creative side of their brain working (Yr5 teacher). 

 

It makes me happy (Nursery). 

 

I like it because it’s like an alarm clock for my brain (Yr 1). 

 

Artstart5’s impact in the schools sampled 

 

The following section draws out notable data from visits to three schools and 

attendance at three meetings of Artstart5 co-ordinators and heads during the year.  

 

School A   

·  Provided specific examples of Artstart5 as a factor in pupil progression in 

other subjects.  

·  For the younger pupils both the head and the co-ordinator cited 

improvements in gross and fine motor skills. The improvement of a year 3 

pupil’s handwriting over a term was felt to be the result of the fine motor skills 

practice in 2D Artstart5 work. The head also drew attention to much improved 

use of scissors as a result of this 2D work.  
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·  The dance work was said to improve co-ordination, and the concentrated 

counting of rhythm work in Artstart5 prepared pupils well for concentrating in 

numeracy.  

·  The co-ordinator was also in no doubt that Artstart5 had a key influence on 

behaviour, forming an orderly start to the day, and was emphatic that 

Artstart5 positively improved concentration and order for the rest of the school 

day, particularly for her last class which had been, generally speaking, more 

volatile than the current class.  

·  The co-ordinator also pointed out how accessible Artstart5 was: 

 

The children can see a quality piece of work often created in a matter of 

minutes which is very satisfying for children and adults alike. The fact that 'you 

can't go wrong,' and this is reinforced to the children by their teacher, motivates 

the children to do well and makes them want to strive to do better next time. 

 

Insight Arts Foundation had devised an impact measurement sheet which the co-

ordinator used - for between one and six months - to track six pupils who found it 

difficult to concentrate. The tracking sheet had spaces to record the instances of 

pupils asking and answering questions, a scale of how quickly a pupil settled to a 

task, and a column for the teacher to record concentration spans. Figure 1 shows a 

year 3 pupil tracked on nine occasions over 2 ½ months.   

 

The records demonstrate no discernible pattern in settling to task, but a marked 

development in concentration spans which showed two minutes on the first occasion 

to one hour on the ninth record. Another tracking sheet shows a year three settling 

much more quickly over the 2 ½ months as well as growing in concentration span 

from six to 45 minutes. A year six pupil tracked in literacy classes once a month over 

six months also shows minor growth in concentration times from five to ten minutes, 

and another year six has faster settling times by the end of the month and a doubled 

concentration time. Two year three pupils are tracked over a short period of a few 

days but both ask and answer more questions by the end of the period.  

Though the impact measurement sheets were not widely used across schools, more 

reliable and informative data about Artstart5 might emerge from extending this sort of 

method of tracking pupil progress.  
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Figure 1 

 

 

 

 

School B   

·  Reported a higher than typical incidence of deprivation for the local area and 

25% pupils with SEN. It might be expected that the school would find it 

difficult to fit Artstart5 into a school with challenging targets to meet and a 

crowded curriculum. Nonetheless, the head reported that not one teacher had 

ever requested dropping Artstart5 and all teachers were broadly positive 

about it, well into its second year.  

·  The head reported that Artstart5 settled pupils. Some of them came from 

difficult backgrounds and Artstart5 provided a restorative break from their 

problems. The school had interviewed pupils about Artstart5 who said that it 

‘gave them a space,’ a quiet and undisturbed time to be absorbed.  

 

School C   

·  Staff felt it to be ‘phenomenally successful’ when introduced to year one 

pupils so other teachers wanted to use it. The head reported that there was 

no data evidence about the positive influence of Artstart5 on attainment, but: 
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You can walk round the school at nine o clock and the school is silent because 

every class is taking part in an Artstart5 activity. There is no doubt that all the 

children who take part have a better start to the day.  

 

·  The head had evidence of improved attendance over the three years of using 

Artstart5 and felt it was a factor in achievement and self esteem.  

 

In school C there were two KS1 classes doing Artstart5 during the visit. In the first the 

pupils played a clapping and sequencing game. In pairs they began counting 

alternately to three. Then the teacher told them to replace the numbers with clicks 

and claps. Since a different child in the pair began each sequence this was an 

activity which required careful concentration (see Appendix A). Unusually for 

Artstart5 pupils did do some talking, and so were slightly more excitable, although 

this was tightly controlled by the teacher. It was followed by a literacy session, which 

the head reported is the most common pattern for the day. The teacher worked with 

the whole class for 25 minutes, then groups read the story, asked and answered 

questions and acted out the story as dialogue. From observation, there were only the 

fewest distractions with pupils off task.  

 

The second session was a 3D session after break and lasted slightly less than 15 

minutes. It was conducted in silence. Each pupil had play dough and was told 

carefully to roll it round to the extremities of their palm and finger tips clockwise and 

then anti-clockwise. They then created two spheres and did the same, ‘ski-ing’ or 

rolling the play dough back and forth. Finally they created a snail out of the shape. 

Subsequently they also started a literacy session. The two teachers reported that 

they had been to see Artstart5 at work at Ashbeach and were firmly convinced of its 

value. The co-ordinator specialised again in Art and was the school’s art co-ordinator.  

 

Insight Arts’ Foundation had developed methods of evaluating Artstart5 early on in 

the project, including Impact Measurement Sheets. However, because schools had 

introduced Artstart5 at different times and for different year groups it was concluded 

that these research methods could not compare like with like. Consequently there 

was not a consistent approach to school-based research. Nonetheless, five schools 

had undertaken some form of systematic investigation into the impact of Artstart5, 

and had recorded results carefully and methodically.  
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To assess concentration and achievement, two teachers at one school observed a small 

group of children, who found it difficult to concentrate during lessons, once or twice a 

week. It was found that the general trend was for individuals, to remain on task for longer, 

after doing Artstart5 activities, than before Artstart5 was introduced. They also found that 

children were beginning to settle to their tasks quicker at the start of their lesson,  

 

In December 2006, May and July 2007, a teacher at another school interviewed 25 

reception and Key Stage 1 pupils. The key question was, ‘how does Artstart5 make 

you feel?’ Sixteen pupils wrote that it made them feel ‘happy.’ A reception pupil said, 

‘it makes me feel of being at home,’ and ‘relaxed’ (yr2). The teacher responses 

across the school and the pupil responses highlighted slightly different uses for 

different activities. Rhythm particularly helped to bring pupils back into concentration 

to prepare them for another activity, while listening to music stimulated ‘dreaming’ 

perhaps meaning a more affective, introspective concentration, such as in Yoga.  

 

In total eight schools provided an insight into their use of Artstart5. All teachers were 

emphatically enthusiastic about it, and unwilling to contemplate leaving Artstart5 out 

of the school day despite the pressures of a crowded curriculum and the pursuit of 

attainment targets. In summary, teachers saw two principal benefits in Artstart5: first  

as an aid to learning in other subjects by, for example, improving motor skills, 

literacy, or co-ordination; secondly as a tool in preparing pupils to learn through its 

influence on good order and behaviour and its therapeutic qualities. 

  

Artstart5 Impact on professional development of the  Artstart5 approach 

 

An important part of the impact on teachers was Insight Arts Foundation’s approach 

to professional development, which encompassed training teachers to use Artstart5 

and providing courses designed to build teacher expertise in arts curriculum subjects. 

The heads in schools B and C both attributed the overwhelmingly positive teacher 

response to Artstart5’s professional development to the close relationship with the 

professional development ‘consultants’ running the Artstart5 courses. The heads 

praised the consultants’ responsive and collegiate approach to working with the 

schools.  

 

Insight Arts use a ‘spiral’ model (see Appendix B) which alternates teaching in school 

with professional development sessions. The model is that teachers go to a 
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professional development session, usually in pairs from the same school, and 

subsequently try out the ideas they have learnt with their own class. The consultant 

visits the school to demonstrate the new ideas with pupils. Teachers share their new 

ideas with other colleagues in the school. The consultant visits to support the 

teachers and to encourage dissemination of the new ideas to other staff. The 

teachers then try to take opportunities to share their new ideas with colleagues from 

other schools, through inter-school visits and cross-school meetings.  

 

Among the data submitted, for example, there were 20 completed forms from 

teachers feeding back on professional development sessions about teaching a 

particular art form. The form adopted a four point ‘lickert’-type questionnaire structure 

with space for prose comments. 

 

I saw 12 feedback forms from a movement session in November 2007. Of the 48 

opportunities for rating the course there were 44 ‘excellents’, three ‘goods’ and one 

‘fair’ for ideas. Nearly all of them rated the session as excellent in terms of interest, 

usefulness, presentation style and practical ideas to try out. This level of positive 

feedback is higher than one might usually expect.  

 

There were five completed forms relating to a music workshop. Four teachers rated 

the four categories as ‘excellent’, the fifth rated usefulness, presentation style and 

practical ideas as ‘good.’ The most common comment was about disseminating the 

ideas to other staff and trying them out. A representative comment was: 

 

Thank you so much that was really useful and I now feel much more 

confident. 

 

Teachers undertake inter-school visits to observe Artstart5. There were three forms 

recording these positively.  

 

Having reviewed many hundreds of professional development feedback forms from 

teachers, this represents a higher than average positive response to professional 

development courses, particularly about the practicality of Artstart5 CPD. 
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I really enjoyed it and came away thinking, yes... I could do that! (Yr 5 teacher) 

 

I learnt some useful short, set-dances which I've been able to use and the children 

have really enjoyed... we've developed the dances to use in Artstart5 and as 

warm-ups before P.E. (Yr 5 teacher) 

 

The Artstart5 guidance folder 

 

A loose leaf ring binder of guidance and ideas supports Artstart5. A range of authors 

contributed to the guidance, each concentrating on a particular art form. Perhaps, for 

this reason, the text and materials are not always consistent and harmonious.  

 

As might be expected the 2D activities are set out in an engaging way and closely 

reflect the Artstart5 principles. The music activities, however, seem to concentrate 

more on naming things rather than on the more divergent thinking often advocated 

elsewhere in the Artstart5 guidance. So alongside: 

 

• How did the music make you feel? 

• What did it make you think of doing? (e.g. dancing, crying, writing a poem, etc.) 

the author asks: 

•    Could you hear any particular instruments? 

•    How many performers do you think there were (vocal / instrumental / mixed)? 

•    Structure: could you identify any repeated parts (e.g. rhythm / melodic motif)? 

•    Interesting features: e.g. silences (dynamics), special rhythms. What did they 

add to the music? 

 

The rhythm section of the guidance contains some interesting ideas, and particularly 

diverse sources, from Bhangra to Brazilian music. There is, however, an emphasis 

on counting and numeracy in the rhythm work, which is discouraged elsewhere in the 

guidance.  

 

The movement activities seem the least closely aligned to Artstart5 principles 

describing activities such as the cheerleader alphabet. One wonders whether these 

could draw more on yoga, tai chi or traditional dance forms. 
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Nevertheless, nearly all teachers drew on the materials and about half of them made 

particular reference to how useful the guidance is:   

 

They gave us this to start with so we had loads of material to start with.  

 

I flicked through the folder and I felt that everything is so clear. There are so 

many things that you could do straight away without any input.   

 

Notwithstanding these positive responses, editing and reviewing the guidance folder 

will result in more consistent and convincing materials. Additional work on editing the 

folder has now begun  

 

Conclusion 

  

The development of Artstart5 in Letchworth is a remarkable example of teachers 

across a town espousing and advocating an aid to learning seemingly without 

objections or doubts. A representative sample of staff consistently reported the same 

types of benefits from Artstart5, albeit with variations in different age groups. In order 

to build on Artstart5’s success, it is suggested that:  

 

·  Insight Arts should seek to protect the intellectual property which 

comprises Artstart5; the Artstart5 ‘brand,’ the materials and the training.  

·  Schools should agree on a refined impact measurement sheet in order to 

collect more reliable large-scale data on Artstart5’s effect.  

·  The authors of the guidance folder should take out the references to brain 

activity, which are not relevant to the Artstart5 activities themselves.  

·  The authors should refine the Artstart5 teaching and learning materials to 

ensure that they create more balance between art forms and that each 

author and art form sticks rigorously to the principles of Artstart5.  It might 

then be professionally published.  

·  Those who initiated Artstart5 should seek to disseminate its principles and 

practice more widely across the primary education sector since other 

schools and teachers are likely to reap the same considerable benefits 

and notice the same learning gains which primary schools in Letchworth 

have, as a result of Artstart5.  
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Appendix A – An extract from the Artstart5 folder o f guidance 

 

THINK OF A SOUND (Mouth Music)  

This is in 4 fairly slow beats. The person leading speaks the words in time and allows a 

space of 4 beats for the children to do as instructed. Very quietly count those 4 beats to 

help the pupils feel the pulse. Try some gentle hand movements so the children see the beats 

as well as hear them. Each line follows the last without a break. The sounds made by the 

children are just from the mouth - no clapping etc. The way that you speak the words will 

affect the sort of music made. THINK OF A SOUND is intended to be performed in a calm 

and peaceful manner with a feeling of awe at the magical sounds produced. 

This piece will help the children's awareness and control of sounds but at first they may 

have problems with creating interesting sounds. To help them you could give them a theme to 

base their ideas upon; obvious ones would be jungle, sea or farmyard but the aim is to get 

more and more abstract, so move on to emotional ideas and feelings. Eventually they can 

savour the sounds for just their artistic merit. Allow the right brain to indulge and create. A 

sound could be a simple "oooooo" or a complex mixture of varying vocal sounds combined 

with tongue clicks and consonant sounds. 

The beats are subdivided in 3s (see Hungry Moomau 

notes) (Wait for silence before starting) 

"Think of a sound and make it now 

1 2 3 4 "  (Children make own 

sounds lasting for 4 beats) 

"Think of that sound and change it a Ijttle 

1 2 3 4 "  (As before but the sound is 

slightly altered not a new sound) 

"Think of that sound and change it more 

1 2 3 4 "  (As before but the sound is 

altered more) 

"Think of that sound and change it more 1 2 3 4 "  (As 

before but the sound is altered even more, still not a completely new 

sound) 

"Think of that sound and make it short 

1 2 3 4 "  (Children stop the sound 

after 1st beat) ___ 
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"Think of that sound and make it last two 

1 2 3 4 "  (Children stop the sound 

after 2"* beat) ______ 

"Think of that sound and make it last three 

1 2 3 4 "  (Children stop the sound after 

3^ beat)      ________ 

"Think of that sound and make it last four    

1 2 3 4 "  (Children make the sound for 

the whole bar) ___________ 

"Think of that sound and make it loud 1 2 3 4  
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Appendix B – The Artstart5 model of professional de velopment 
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